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Abstract   

The colonial curriculum still has strong influence on the Nigeria education 
system decades after independence; in spite of the obvious need for the 
curriculum to be rooted in the culture of the people and to reflect emergent 
needs, aspiration and challenges in the society. The growing unemployment 
rate of the late 1960s made it obvious that the lack of self reliance skills 
among graduates stemmed from a non-functional curriculum, this however, 
compelled the country to convene the first National Curriculum Conference. 
Though this bold move was disrupted by the three-year Nigeria civil war, 
however, the experiences of the civil war heightened the need for a new 
curriculum that will not only equip learners with relevant knowledge and 
functional skills but also help eliminate inter-ethic rivalry, distrust and 
antagonism through the teaching of Nigerian languages and culture. 
 
The birth of the 6-3-3-4 system to some extent bridged the gap in the 

operational curriculum, though prior to this there had been some cosmetic review of 
the curricular content and structure of Nigeria education but none was geared towards 
aligning the curricular content to the needs of the learner and the society. The change 
from 8-5-2-3 to 6-3-3-4 was very significant as the secondary school curriculum was 
made comprehensive and students were exposed to different subjects: arts, science 
technical, vocational, social sciences and commercial. The aim was to equip students 
to face the challenges of the growing skilled manpower needs of the country by 
equipping them with hard skills to be able to create goods and generate employment.  
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At the tertiary level, many new courses that would facilitate national 
development were added to the traditional courses, for instance agric- economics, 
agric –engineering and the like. This restructuring stem from the philosophical based 
of education as specifically stated in  the National Policy on Education. The policy 
gave education a prime status as  aptly couched in FRN (2004:8) that education is “an 
instrument par excellence for effecting national development” .The Federal Republic 
of Nigeria also reiterated that education is the most important instrument for change 
and any ‘fundamental change in the intellectual and social outlook of any society can 
only be realized through educational revolution’. It is obvious that education 
empowers the individual and is the key to establishing and reinforcing democracy and 
to effecting development that is both sustainable and founded upon mutual respect 
and social justice. 

 
                   The 6-3-3-4 system of education was hailed by many , unfortunately,  as 
years go by there emerged wide gap between the expected and the achieved  coupled 
with  developments in the global economy  due to the growth in technology .  
Consequently, scholars argue that the Nigerian curriculum as it is today is not  aligned 
to current global demands as it  only equips learners with explicit knowledge which 
makes students to learn by rote( Obanya 2002;2004 &; Agbonna; Yusuf& Ajidagba 
(2009) and Adesisi ;Adebisi & Arogundade (2012 and 2007; Edukugho 2013) . This 
development has made the nation to be a dumping ground for finished goods 
manufactured in Europe and Asia, (Ibeneche 2009; Okoye, Mokobia & Atomatofa 
2013). The effects of the quality of education and by implication irrelevant 
curriculum (since the curriculum is the instrument with which the school functions) 
on  human and economic development is aptly captured by Ibeneche (2009 :46)  who 
asserts that : 
 

 We learn by rote and do not translate the explicit knowledge to procedures 
and have no means of turning it into implicit skills that lead to productive 
process. We have learned to consume the products of other economics but 
we have avoided learning to produce what we need or even what others 
need. Little wonders that we are challenged with providing employment for 
our school leaver.  

  
The mis-match between the actual and expected knowledge, attitude and 

skills acquired by graduates of the education system is expected because the economy 
has shifted from being an industrial economy to a knowledge-driven economy that 
relies heavily on human capital (Blakely and Bradshaw, 2002). This no doubt requires 
a change in curricular content, methods/ approaches as well as process. For instance 
while hard skills were demanded by the manufacturing-dominated economy of the 
20th century, soft skills are demanded by the knowledge driven economy of the 21st 
century. Florida, (2003) summarises it thus that although it is important to encourage 
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participation in post secondary education, it is also important that the education 
system teaches students the proper types of skills needed in the twenty-first century 
labour market without which they will not be functional. It is becoming apparent that 
the economy requires human creativity to develop a competitive advantage rather 
than knowledge and information. Put differently it  has become imperative for the 
curriculum to be flexible ,integrating emergent issues and keeping pace with the 
dynamics of the market economy by identifying  and integrating the  skills required in 
the 21st century knowledge driven labour market in order to adequately  equip 
graduates to compete with their peers in the global economy.  
 
               Apart from curricular review, over the years  the Federal  Government has 
made several efforts  to evolve  suitable frameworks for socio-political and economic 
development of the nation given the different policies  it formulated , ranging from 
the first development plan of 1962-68; to the second 1970-74 ; the third 1975-80; 
fourth  1981-85 and the fifth of 1988-92. The Vision 2010 was yet another 
development plan initiated to facilitate the socio-economic growth of the country in 
addition to the National Economic Empowerment and Development Strategy 
(NEEDS) and States Economic Empowerment Investment Schemes (SEEDS), others 
include the National Poverty Alleviation Programmes (NAPEP). Obviously , these 
ideals cannot be achieved without a relevant and sustainable curriculum  since 
education is the main instrument for human capital development which is critical to 
national development.  Little wonder the Federal Ministry of Education (FME) (2009) 
introduced another policy document known as Roadmap for the Nigerian Education 
Sector. The main goal of this reform is to address some problems in the educational 
sector in order to facilitate development. This policy document focuses on four 
priority strategies which are: 
i.  Access and Equality 
ii.  Standards and Quality Assurance 
iii.  Technical and Vocational Education and Training 
iv.  Funding, Resource Mobilization and Utilization. 
 

It is believed that when this is implemented it will eliminate the lack of sellable 
skills among school leavers that has heightened the rate of unemployment, vices and 
youth restiveness in the society. In response to this the Nigerian Educational Research 
and Development Council (NERDC) developed the 9-year Basic Education 
Curriculum and the Senior Secondary Education Curriculum  that has 34 
Trade/Entrepreneurship subjects for use at both the basic and senior secondary 
education levels in the country, (Obioma 2011).  

 
In spite of all these efforts the rate of unemployment is still very high and the 

economy of the country is almost comatose. It is clear from the foregoing that it is not 
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necessarily the absence of development policies and strategies that explains Nigeria’s 
paradox of poverty and under-development in the midst of plenty. It is also obvious 
that the reason why the ideals couched in the 6334 curriculum could not be achieved 
was not from the policy document but probably due to the distortion at the 
implementation level which underlies that fact that it is not enough to develop a good 
policy, there is need to ensure effective implementation for the ideals to be realized 
and effective implantation of the curriculum hinges on quality teachers.  

 
 In other words, once there are gaps between the prescribed, enacted and the 

achieved curriculum, the curriculum seizes to be functional and sustainable. This is 
because the expected skills, knowledge and competences will not be acquired by 
learners and this will have adverse effects on the learners  which will rub off on the 
socio-economic and political life of the society. The enacted curriculum is  as 
important as the prescribed and achieved curriculum as it refers to the  
‘operationalization’ of the prescribed curriculum (Bouck 2008) and encompasses 
teachers’ decisions in implementing the prescribed curriculum as well as all formal 
and informal content and activities designed to enhance learning; along with teachers’ 
behaviors/ personality, groupings, management strategies, beliefs, and  classroom 
dynamics. Some scholars  felt that the enacted curriculum was more encompassing 
and expanded the definition of enacted curriculum to  the transaction through  
dialogue and negotiation between the teacher and the learners, learner and learner 
based on their prior knowledge, that facilitate the co-construction of educational 
experiences by teachers and students within  teaching –learning context. If this is true, 
it implies that the teacher is a critical factor in making the curriculum functional and 
sustainable because if he/she fails to enact the curriculum appropriately learners will 
not achieve the objectives couched in the curriculum. Little wonder Darling-
Hammond,(2006) asserts that  among all educational resources, teachers’ abilities are 
especially critical contributors to students‘ learning and as a result, the success of a 
nation to advance in its economic, social and political spheres hinges on the use of 
quality teachers to drive the education system. Since the teacher is the fulcrum around 
which the education system revolves, it becomes imperative that for the curriculum to 
be functional and sustainable teachers must :  

 
1. Have a sound  knowledge of the subject  and proficiency in language of 

instruction    
2. Be committed to teaching and have a strong sense of ethics 
3. Use pedagogy appropriate for the content -pedagogic-content knowledge 

(Shullam 1987) 
4. Create and sustain an effective learning environment;  
5. Respond to the needs and interests of their students and communities;  
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6. View learning as a search for meaning out of personal experience, and 
knowledge generation as a continuously evolving process of reflective learning  
(Teacher Education IVp10) 

7. Appreciate the potential of productive work and hands-on experience as a 
pedagogic medium both inside and outside the classroom (Teacher Education 
IVp10) 

8. Be able to inculcate democratic principles and  reinforce positive behavior and 
9. have strong intercultural competencies that they will also be expected to nurture 

in their students ( World Bank 2005; Zeichner, 2003). 
 

              From the foregoing it is obvious that for the curriculum to be functional and 
sustainable, it requires not just a well designed curriculum but also the curriculum has 
to be flexible and sensitive to emergent global needs, more importantly, the teachers 
that implement the curriculum must be of quality. Put differently, the curriculum 
document alone does not make for sustainability and functionality, rather it is what 
the teachers are able to do with it and with the necessary resources that will ensure 
that learners acquire the expected knowledge, attitude and skills that will enable them 
safeguard the delicate balance between man and his natural life-support system 
(Hamm and Muttagi 1998) as they engage in socio-economic activities that facilitate 
the development of their communities. 
 
The Concept Sustainable Curriculum 
             Sustainable curriculum aims at equipping learners with competences and 
knowledge skills, values and world views necessary to take decisions and actions that 
support more sustainable patterns of living. Sustainable curriculum is not limited to 
protecting the environment rather it encompasses knowledge, skills , attitudes that 
learners are expected to acquire in order to live fulfilled life and contribute 
meaningfully to the development of their society. In other words ,  a sustainable 
curriculum produces global citizens who are  capable of  enacting  reform  that will 
safeguard the delicate balance between humans and their natural life-support system, 
Hamm and Muttagi (1998). Based on the foregoing, a sustainable curriculum enable 
schools to equip learners with the critical and reflective thinking to be able to : 
1. Think about their life styles and minimize the rate of consumption 
2.  Realise that knowledge is not acquired for knowledge sake but for the 

improvement of the society for today and the future. 
3. Become sensitive to the impact of their decisions on other members of the 

society and on their environment 
4. Become conscious of the impact of their social and economic activities on the 

ecosystem 
5. Think of the effects of laws and reforms they make to ensure equity, human 

rights, fairness 
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These seem to be some of the variables that underlie a sustainable curriculum 
that can facilitate economic development. The rationale for this is that if man over 
crops the environment due to un-mindful social and economic activities, the future 
will be bleak- hence un-sustainability due to drought, desert encroachment, flooding, 
violence etc. In the same vein, if wrong laws and reforms are passed and implemented 
there will be oppression, resistance, violence and war. Over consumption of material 
resources eats into the economy of the country and impoverishes the nation.  For the 
individual, if excess consumption is not curbed through discipline and critical 
thinking, it impoverishes one; it causes obesity, death, or greed which increases other 
vices. This is why a sustainable curriculum is at the heart of economic development 
of the nation. 

 
          In the light of the above, the researchers set out to find out if teachers of senior 
secondary schools in Imo State think the new Senior Secondary School Curriculum 
will facilitate sustainable economic development as well as their role in achieving 
this. Specifically, this study sets out to find out the following: 
1. If teachers are aware of their crucial role in making the curriculum sustainable 
2. If the New Senior Secondary School contains key sustainability variables to 

facilitate economic development. 
This study therefore is guided by the following research questions: 

1. Are teachers aware of their roles in making the curriculum sustainable for 
economic development? 

2. Does the new Senior Secondary School Curriculum contain key sustainability 
variables that can facilitate economic development? 
 

Methods 
The study is a sample survey eliciting information from the teachers in senior 

secondary schools in Owerri Municipal. Two research questions guided the study. 
From the population of 986 in the Imo State Senior Secondary Education, a sample of 
340 teachers was selected using the simple random sampling technique. The 
researchers developed a four point likert structured questionnaire which was 
validated, subjected to a reliability coefficient and administered on a sample of 80 
teachers of the same level of education in Orlu Educational Zone and the reliability 
index was found to be 0.87. The data was analysed using mean and a mean of 2.5 was 
accepted as the decision mean. Mean was used  for data analysis. 
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Results 
Table 1: Mean Responses on Teachers’ Roles in Making the Curriculum 
Sustainable to Facilitate Economic Development 
 
S/N Items SA A SD D Total  X Decision 
 To make curriculum 

sustainable in order to 
facilitate development  
teachers of senior 
secondary schools must : 

       

1 Have  sound  knowledge 
of the subject     

440 246 180 48 914 2.68 Accepted 

2 Be proficient in language 
of instruction 

352 234 188 80 854 2.51 Accepted 

3 Committed to teaching 
and 
 

480 240 156 62 938 2.75 Accepted 

4 Have a strong sense of 
ethics 

192 180 238 113 723 2.13 Not 
accepted 

5 Use pedagogy 
appropriate for the 
content 

113 144 166 100 523 1.53 Not 
accepted 

6 Create and sustain an 
effective learning 
environment 

208 153 262 106 729 2.14 Not 
accepted 

7 Respond to the needs 
and interests of their 
students and 
communities 

260 213 176 115 764 2.24 Not 
accepted 

8 View learning as a 
search for meaning out 
of personal experience, 

176 123 198 156 653 1.92 Not 
accepted 

9 View  knowledge 
generation as a 
continuously evolving 
process of reflective 
learning 

192 177 190 138 698 2.05 Not 
accepted 

10 Appreciate the potential 
of productive work and 
hands-on experience as a 
pedagogic medium both 

242 231 182 104 759 2.23 Not 
accepted 
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inside and outside the 
classroom 

11 Able to inculcate 
democratic principles 
and  reinforce positive 
behavior 

164 177 232 124 697 2.05 Not 
accepted 

12 Have strong intercultural 
competencies that they 
will also be expected to 
nurture in their students 

204 165 208 130 707 2.07 Not 
accepted 

 
The analysis in table 1 above on if teachers are aware of their roles in making 

the curriculum sustainable in order to facilitate economic development showed that 
items 1, 2, 3   had mean of  (x=2.68; 2.51& 2.75 respectively) and was  found to be  
greater than the acceptable mean of  2.5 while items (4,5,6,7,8,9,10,11&12) with 
(x=2.13,x=1.53, x= 2.14, x=2.24, x=1.92, x=2.05, x = 2.23, x=2.05,x=2.07 
respectively means were less than the acceptable mean. 

  
Table 2: Mean responses on teachers’ view on if  the new Senior Secondary 
School Curriculum contain key sustainability variables that can facilitate 
economic development? 
 
S/N Items     SA A SD D Total  X Decision 
 The new SSS Curriculum  

is geared 
 towards developing the 
following  
in learners: 
 

       

1 Think about their life 
styles and minimize  the 
rate of consumption 

242 234 198 95 769 2.26 Not 
accepted 

2 knowledge they acquired 
is for the improvement of 
the society for today and 
the future. 

232 204 156 13
6 

728 2.14 Not 
accepted 

3 
 

Become sensitive to the 
impact of their decisions 
on others members of  
the society and on their 
environment 

220 207 180 12
6 

733 2.15 Not 
accepted 
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4 Become conscious of the 
impact of their social and 
economic activities  on 
the ecosystem 
 

192 216 196 12
2 

726 2.14 Not 
accepted 

5 Think of the effects of 
laws and reforms they 
make to ensure equity, 
human rights, fairness. 
 

276 237 168 10
8 

789 2.32 Not 
accepted 

6 Encourages the use of 
hands-on activities to 
facilitate deep learning  
and problem learning 
skills. 
 

368 270 156 80 874 2.57 Accepted 

7 Encourages the use of 
active learning  strategies 
to facilitate the 
development  of critical 
thinking  
 

188 165 256 11
2 

721 2.12 Not 
accepted 

8 Emphasises the 
acquisition of soft skills 

160 156 262 11
7 

995 2.92 Accepted 

9 Encourages the 
integration  of emergent 
issues/problems 

316 252 206 74 695 2.04 Not 
accepted 

10 Is tailored to global 
market knowledge and 
skills needs 

272 198 174 11
9 

763 2.24 Not 
accepted 

11 Provides learning 
resources for varied 
learning needs of learners 

360 294 200 52 906 2.7 Accepted 

 
On whether the new senior secondary school curriculum contain key 

sustainability variables that will facilitate economic development: items 6, 8 & 11    
had mean of  (x=2.57; 2.92 & 2.7 respectively) and ,was  found to be  greater than the 
acceptable mean of  2.5 while items (1,2,3,4,5, 7, 9 & 11) with mean of (x=2.26, 
x=2.14, x= 2.15, x=2.14, x=2.32, x=2.12, x = 2.04, x=2.24) respectively, it means 
were less than the acceptable mean. 
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Discussion of Result 
           The study investigated if teachers teaching the senior secondary schools think 
the new curriculum is sustainable and will facilitate economic development of the 
country. The first question tried to find out if the teachers are aware of their important 
role in the realization of economic development using the new senior secondary 
school curriculum the data on table 1, show that the teachers affirm they have sound 
knowledge of content, proficient in the language of instruction and are committed to 
teaching. Unfortunately, the other key quality teacher indices that are crucial in 
effective interpretation and implementation of the curriculum for sustainability are 
lacking. Among these are: poor pedagogic-content knowledge, inability to create and 
sustain effective learning environment, inability to respond to the needs of the 
learners; failure to see learning as a search for meaning which implies that their 
students do not enjoy learning  and this is related to their inability to provide hands-on 
activities that will foster deep learning. Their inability to do this is because they use 
methods different from those prescribed by the policy and that is also why they are 
unable to inculcate democratic principles as well as intercultural competences. The 
implication of this is that the curriculum will not be effectively enacted (Bouck 2008) 
and since the curriculum document alone will not facilitate sustainability rather it is 
what the teachers are able to do with it and with the necessary resources that  will  
ensure  learners acquire the expected  need to impact positively in the society for 
economic development to take off. The finding agrees with Ibeneche (2009 )  who 
said that the teachers are ‘unable to translate the explicit knowledge  to procedures 
and have no means of turning it into implicit  skills that lead to productive process….’ 
 

On table 2 which sought to find out if the new secondary school curriculum 
contains key  sustainability variables that can facilitate economic development; the 
results show that the curriculum encourages the use of hands-on activities to facilitate 
deep learning; it also emphasizes the acquisition of soft skills and provides learning 
resource for varied needs of learners. If this is related to the above findings, it is 
obvious that there is a mismatch between policy and practice- teachers do not provide 
hands on activities neither do they match pedagogy to content among others. Even at 
that , the curriculum does not seem to contain most of the sustainability issues as it 
does not contain learning experiences that can make the learners  review their 
consumption style neither does it make them conscious of the impact of their social 
and economic activities on the ecosystem. In addition, it does not emphasise the use 
of strategies that develop critical thinking and does not create awareness in learners of 
the need to take decisions that ensure equity, human rights and fairness in the society. 
This finding agrees Obanya (2002;2004) ; Agbonna; Yusuf& Ajidagba (2009) and 
Adesisi ;Adebisi & Arogundade (2012 ); Edukugho (2013) who sad that the Nigerian 
curriculum as it is today is not  aligned to current global demands as it  only equips 
learners with explicit knowledge which makes students to learn by rote and this has 
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made the nation  a dumping ground for finished goods manufactured in Europe and 
Asia, ( Okoye, Mokobia & Atomatofa 2013).  
 
Conclusion 

The results show that the teachers are not fully aware that they have a crucial 
role to play in making the curriculum functional and sustainable, this is reflected in 
the haphazard manner the curriculum is enacted and implemented. The results show 
that the curriculum is not effectively enacted as well as their inability to create and 
sustain effective learning environment and their inability to match content with the 
appropriate pedagogy. The results also show that the new senior secondary 
curriculum does not contain most of the sustainability issues the learner must acquire 
to be functional and to participate in the global economy. 
 
Recommendations 
In the light of the above, the researchers made the following recommendations: 
1. There is need to build the capacity of teachers on the 21st century pedagogy. 
2. There is also the need to introduce a net-working programme or mentoring for 

teachers so that more skilled teachers can help others build their skills on the 
use of some of these innovative strategies for effective curriculum 
implementation. 

3. Teachers should be part of the development and review of the curriculum to 
really understand it to be able to enact effectively.  

4. There is need to review the curriculum to fill in the gaps identified for 
sustainable economic development. 
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